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Linking Assessment Results to
Instructional Programming

Legal and Federal Regulations

Individuals with Disabilities Education Act (IDEA, 2002)

Use a variety of assessment tools and strategies to gather
relevant functional, developmental, and academic
information about the child. Including information provided
by the parent, that may assist in determining whether a
child has a disability; and use it for individualized
educational planning.

General Education
Curriculum
SOME Individual
VOCABULARY Needs
3 beg/mmg of wisdom is the T
definition of terms.” ofa
Socrates Disability
Involvement and
Progress



IDEA (2004)

Sets the guidelines for
identifying a student with a
disability;

Specifies which conditions
qualify a student for
special education services.

9/19/2022
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Full Individualized Evaluation (FIE)

The first step in understanding the Student’s Strengths and Needs

PURPOSES of a Full Individual EVALUATION

- 1 :

Review Develop a Determine Determine if Generate an
instructional clear why a student the student appropriate
interventions statement of is not making meets and effective

student’s adequate eligibility plan to meet
present levels academic criteria for a student
of academic progress specific educational
achievement learning needs
and functional disability
performance and/or other
(PLAAFP) educational
disabilities




FIE IS THE LEGAL FOUNDATION OF THE IEP

The more

comprehensive the

FIE, the stronger the
EP

Better understanding of
the child's strengths &
weaknesses

Appropriate eligibilty
determination based on
multiple sources of data

Stand up in Due Process

9/19/2022
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The Data Acquired and Presented in the FIE is the Driver of the
IEP

Relationship between Evaluation Data and the
IEP

Solid data from multiple sources creates a strong foundation

Evaluation Data PLAAFPS Educational Needs Goals/Accommodations

12
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Comprehensive in Nature

Does the FIE Include All Areas of Suspected Disability and Related

Needs?

13
Strengths & Weaknesses Identified and Noted
; *Have strengths and
‘E; Academic weaknesses been clearly
identified?
*Do the MSD converge in
Processing these areas, and has any
conflicting data been
addressed?
V Functional
14

FIE Elements

*How does the disability affect
the student’s access and
progress in the general
curriculum, and

*What unique and
individualized
recommendations are
included?

How the Disability Affects
Involvement and Progress
in the General Curriculum.

Programming
Recommendations

15
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COMPREHENSIVE EVALUATION

0 eSS

Teachers*

Gen Ed; Special Ed; etc.
Interventions
Parent input*
Observations*
Nurse; Healthcare
School data:

Attendance; Discipline

9/19/2022
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A COMPREHENSIVE EVALUATION - ACADEMICS
Performance in Math; Acquired via:
Reading; Writing, Science; Work Samples
Social Studies; etc. Progress monitoring
Including their current Accommodations*
functioning level in relation Curriculum based assessments
to expected functioning level State and District benchmarks
Go beyond presenting Tests and Evaluation results*
grades and/or standardized Classroom observations*
scores Formative assessment*
IEP Progress Reports
17
Acquired via:
Classroom reports
@ @ Observation*
Office referral and
Social / Behavioral discipline
Emotional Family input*
Attendance
18



A COMPREHENSIVE EVALUATION - FUNCTIONAL

Acquired via:
Reports
Observation* . .
Language Communication
evaluation*®
I(_anguage skills*
including English
(nc g Language
Learners with

exceptionalities)

9/19/2022

19
A COMPREHENSIVE EVALUATION - FUNCTIONAL
Family report* (
Teacher reports* Independent
e
Student self-report
In-school o
observations* Assistive Technology
Transition « Give special attention to
assessments frequency, duration, intensity
20
A COMPREHENSIVE EVALUATION
Acquired via: Physical Development:
Family reports* : Mlleston.es
R  Processing
Comprehensive « Health
evaluations
In-school nurse reports Unique Characteristics:
Physical education « Interests
Self-report* + Participation in home and
community
21
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WIIIP Links Assessment Results to
Instructional Programming in a
Streamlined Process

23

% Riverside Insights

wWJ IV WIIIP
Comprehensive and

Dyslexia Reports

WJ IV Interpretation and Instructional Interventions
Program (WIIIP)

WJ IV Interpretation and Instructional Interventions
Program (WIIIP)

Designed to help examiners create comprehensive psychological and
educational reports
Facilitates report writing to increase focus on interpretation and
program planning

Links WJ IV results to evidence-based and formative interventions

Provides criterion-referenced checklists for documenting and
integrating direct observations, self-reports, teacher-reports, and
parent-reports.

9/19/2022
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WJ IV Interpretation and Instructional
Interventions Program (WIIIP)

« Created to meet practice needs linking WJ IV assessment results with
instructional interventions

« Created out of a need for enhancement and quality changes to a
student’s educational programming.

« Legal and regulatory mandates designed to improve educational
outcomes

« NCLB, 2001
« IDEA, 2004

General Ed and Special Ed have a need for evidence-based
interventions.

9/19/2022
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3

Helps educators meet legal and regulatory mandates

Supports a widely used, comprehensive assessment (W IV Suite of
Assessments: COG, OL, ACH, and ECAD)

Provides evidence-based interventions based on individual needs

Facilitates data-based decision making

26

N,
f.\

Convenient web-based entry via Riverside Score

Increased number of interventions and
accommodations (over 500 in the W1IIP database)
Streamlined comprehensive report

Option to include more interpretive detail for tests
and clusters

Dyslexia and ECAD report options

27
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WJ IV Interpretation and Instructional
Interventions Program (WIIIP)

* Comprehensive report options

* Qualitative checklists

* Hundreds of formative and evidence-based interventions

* Formative interventions for five ACH tests (over 400 in the WIIIP
database)

* Interventions for oral reading errors

28

% Riverside

Insights

The Comprehensive Report

%; =

=

O
’x’ The Comprehensive Report

* Report provides interpretive overview narrative of
performances on the tests and clusters administered

* More detail can be included by selecting the “Appendix
A: Detailed Interpretation of Clusters and Tests” report
option

* |If selected, checklists, evidence-based and formative
interventions can be included

* Score report is included in body of report

30
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The Comprehensive Report
Two Options for Basis of Interpretation
The Comprehensive Report narrative can be based on:

—Standard Scores (SS)
 Peer comparison

—Proficiency (RPI based on the W-Difference Score)
* Describes functionality

9/19/2022
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The Comprehensive Report
Standard Score Option Report Excerpt

John’s overall intellectual ability, as measured by the WJ
IV General Intellectual Ability (GIA) standard score (73),
is in the low range of others his age. There is a 68%
probability that his true GIA score would be included in
the range of standard scores from 69 to 77.

32

The Comprehensive Report
Standard Score Option- overview of WJ IV COG Measures

Among the WJ IV cognitive measures, John’s standard scores are
within the superior range for one test (Letter-Pattern Matching);
and within the high average range for one test (Verbal Attention).
John’s scores are within the average range for two tests
(Phonological Processing and Story Recall). John’s scores are
within the low range for two tests (Number Series and
Visualization). His performance is somewhat lower than expected
for his age level on one test (Oral Vocabulary).

33
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The Comprehensive Report
Proficiency Option Report Excerpt

John’s overall intellectual ability, as measured by the
WJ IV General Intellectual Ability cluster, is limited
when compared to others of his age.

9/19/2022
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The Comprehensive Report

Proficiency Option- Overview of Cognitive
Measures

Among the WJ IV cognitive measures, John’s proficiency level is within the
very advanced range for one test (Letter-Pattern Matching); and within the
advanced range for one test (Verbal Attention). John’s proficiency is within the
average range for two tests (Phonological Processing and Story Recall).
John's proficiency is within the limited range for one test (Visualization); and
within the very limited range for one test (Number Series). His performance is
somewhat lower than expected for his age level on one test (Oral
Vocabulary).
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The Comprehensive Report
Letter-Pattern Matching

Letter-Pattern Matching: SSis 127

His Letter-Pattern Matching standard score is in the superior
range (percentile rank of 96; standard score of 127)

Letter-Pattern Matching: RPI is 100/90

His speed of orthographic processing is very advanced (RPI of
100/90); he will probably find it extremely easy to succeed on
age-level tasks requiring rapid discrimination among letter
patterns.

36
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The Comprehensive Report

Appendix A: Detailed Interpretation of Clusters
and Tests
This appendix provides information about each ability measure,
including a description of John's developmental level, a comparison to
age peers using a standard score range classification, and a
description of his proficiency level

WJ IV Tests of Cognitive Abilities
Intellectual Ability

General Intellectual Ability represents a measure of John's overall
intelligence. John's performance on General Intellectual Ability is
comparable to that of the average individual at age 10-1. His general
intellectual ability standard score is in the low range (percentile rank of
4; standard score of 73). His overall intellectual ability is limited (RPI

9/19/2022

of 54/90).
37
The Comprehensive Report
Summary
¢ Choose SS or Proficiency for basis of interpretation
* You retain responsibility and control over content of report
and interpretation
* Output reports in Word, PDF, or web-based format
* Detailed score interpretation can be included in Test
Appendix A- Detailed Interpretation of Clusters and Tests
* Interventions can be included
* One or more checklists can be included
38
Riverside
Checklist
ganize, anc
the
39
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Checklists
Six Reproducible Checklists

* Reason for Referral Checklist

* Parent’s Checklist: School Age & Preschool

* Teacher’s Checklist: School Age & Preschool

¢ Classroom Behavior Observation Form

* Self-Report Checklist: Adolescent/Adult

* Writing Evaluation Scale

* Dyslexia Evaluation Checklist (Parent & Teacher)

9/19/2022

Additional checklists included in test record:
* All three batteries include Test Session Observations Checklistto capture
qualitative data for the overall administration of each battery

* ACH tests (Standard Battery: 1-11) include qualitative observations

40

Checklists

Reason for Referral Checklist

* Can be included as a brief introductory section in the Comprehensive Report

which captures:

—Name of referee and relationship to examinee

—Primary reason for referral

—Common questions and additional specifics are also included.

* Can be completed before online entry using the reproducible checklist or

during online entry

* Checklists located under “Add a Test Record” section

41

Checklists

Sample Information

REASON FOR REFERRAL

Mrs. Lindsay Mason, John’s mother, referred him for an
evaluation of a suspected learning disability.
Specifically, it was reported that he has difficulty
decoding words, reading fluently, and comprehending
text. This evaluation is intended to address the
following questions: What cognitive, language, and/or
academic strengths and weaknesses exist? What are
John's cognitive, language, and academic
developmental levels?

|Checkl\s| Information Appears in the Comprehensive Report.

42
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Sample

9/19/2022
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Checklists

children

+ Includes eight parts:
« Parts | through V: Developmental History
« Part VI: Current Temperament and Mood
« Part VII: Current Behaviors
= Part VIII: Behavior Problems at Home

Parent’s Checklist: School Age

* Intended for use by parents (or caregivers) of school-aged

44

Parent's Chehiist: Schaol Age Wod

Sample

45

15



Checklists
Online Entry of Parent’s Checklist

Parent's Checklit: School Ags

esupyrg amanen

[ w1 e

[T ——
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Checklists
Sample Information

PARENTS REPORT
Kb Lindaay Masan, Joh's maer, oo 1 feliowing il

John Bves wi s mother. Cine ciher chid, aged 1, Ives i he same home. There have been na sigficant changes.
et iy b ey

John 5 ususby i good hesfn and = gyl . Mrs. Mascn reperss hat he has nomeal viskon anc was vabisisc
cen {auty 2021} o by an
Atright. Jonn arT haurs. =

- S R———

b, Jone s hasny

chn s being an afuctonaln an alort and an activy idand and fokdar ok muly molar
cmaing, ard g 0 wolk. g ot an for o o His narly
anguage sk, such s spmakng st werds, askie vl salions. and talking i serdences, aso developed laes
1 or s e chien.

g e o wih res Al than e
s than "N g anavior

ahand hinfor
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Checklists
Teacher’s Checklist: School Age

+ Intended to integrate information provided by student’s
teacher

* Includes six parts:
« Part |: Ratings of Oral Language and Achievement
< Partll: Current Level of Instruction
« Partlll: Student’s Temperament and Mood
« Part IV: Current Classroom Functioning
« Part V: Primary Concern
« Part VI: Problem Behaviors in the Classroom

48
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Checklists
Online Entry of Teacher’s Checklist

9/19/2022
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Checklists
Sample Information

TEACHER'S REPORT

M. Sam Sample, Johw's ieacher, respended o & checklist on D/ 1/2021 1o provide informaticn based an recent
et OBRERVANONS of, 3 TYDICE! BEPANRNCE W, Jonn.

Mr. Sampie cescribed John a3 attentive, caring. and sccommadating, He i ususily happy, He nesds more one-to-
ane aflertion and complebes ks schoclwork Uhan most bays his age.

John Usiually FStens Whan spoken 1o dirSCty, folows INEITICIION B IVaES Vs SChooWork, He UsLsly keeps
assignments an ‘suppies n crder and remambers what he is suppossd ko do,

Qetais of makes caresess Mestabes. He seems 10 have AUl O-gSNEING rd SUSTaINIng STeRTON during hs asks
and play activities. AL limes, he respands (03 Guickly fo questions. John usualy aliempts, bul gives up easdy, when

ficul 5K, 140 5 6asiy AISITACInd, He UsUsty [BmAing Saatad When Skpacted 10, John s acovity
Jevel and shfe of Molor actily are SITilar 10 olfver boys his age. He can play quisty when requred. He generally
talks much less han olher boys his age. Jonn typically awoxis inieraiing win his poers. Bul whan he does, ha ofen
a3 ifficulty SWARING NS 1UM. Mr, SAITDI8 (3 MOS! CONCHTG BEOU e SMOLAL of oNe-10-0ne SUBTIICN e 1GUIES 1
the classroom, This behaviar generally imgairs his classrace performance.

M. Samgila proniced the following obsarvations about Jobn's behavicr i the classroom, He demonsiralos serious
withdrawal in 1 classrom. This bahavior & po
mpuisiveness and anxousness in e classroom, these behaviars are sighty disniptive.

50

Checklists

Classroom Behavior Observation Form

Report

* Includes three parts:
« Part I: Time Sampling Form
- Comparison Student (typical peer) and Referred Student

provide additional information.

* Allows the examiner to integrate direct observations into the Comprehensive

¢ Can include one or two classroom observations in the comprehensive report

« Part II: Impact of Problem Behaviors on learning and classroom environment
« Part lll: Review of Primary Problem Behavior- identify primary problem and

51
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Clasarsom Betaviar basevation Farm

Sample

9/19/2022
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Checklists
Self-Report Checklist: Adolescent/Adult

* Intended for use by adolescent or adult who is capable of reading and
understanding the questions

* Modification of the Parent’'s Checklist: School Age

¢ Includes five parts:
« Part I: Current Home and Health Status

« Part II: Self-Description of Attitudes

« Part lll: Self-Rating of Abilities and Skills
« Part IV: School History

« Part V: Recollections of Early Schooling

53

R —— i

Sample

54
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Checklists

Sample Information

SELF-REPORT CHECKLIST
st

\ 1o " 2
‘descaiption of curtani habsts and behaviors, sell-ratngs of abilities and skils, and recollections about schoal,

Johev's mosher lives with him. Allogaiher, iheee are thvee people in Jahris hame

. Jobn i very enthusiastic about schaci and ties
riancing leelings of sadness, imtably, guilt and
rest in any#ning,

Joh deacribed his typical patterns. of Behavior over the
very hard o succeed at schoolwork, He reporled recent
failire. He: has recently felt 2 lack of confidence and ko

Johe rated several types of stalies Bnd skils I 1 of how s3sy OF dificull they ars for hm. Ha rated
prehension-knowledge, fuid reasoning and visuak spatial hirkng as being very diffcult

Johen resgen e 10 questions bused an his recollections of experiences during first hough sixth grade. Jab
‘generaly ke schoal and Iried very hard to succeed al schoshwar. Jahn frequentl didn’t give close afienlion ta
detuils and mads careless mistakes.

9/19/2022
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Checklists
Writing Evaluation Scale
* Provides narrative interpretation of examinee’s writing skills

* Supplements test results and provides more detail on
individual’s writing competency

* Helps identify instructional goals

* Assists in monitoring progress

56

e — Sample

57
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Checklists

Sample Information

WRITING EVALUATION SCALE

Additional information about John's wriing abilities was abtair an evaluation of v

i g was y poar. His abilfies fo form ) i  1ostayon
the line and to form lefters awtomatically were very poor. His spelling of reqular and exception words was very poar.
His punctuation and capitalization skills were very poor to adequate. Specifically, his abilty to use cagital letiers
cormectly was adequate; his abilies fo use intemal punctuation comecty and fo indent paragraphs were poor; and his
abiity to end sentences with comect punciiation was ey poor. His use of vocabulary (including age-appropriate,
varied, and precise vocabulary) was poor. His syntax and usage (including using comect word endings, maintaining
verblense, using pranouns carmecty, writing complete sentences, and writing sentences of varied length and
siructure) was rated as poor.

9/19/2022
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Evidence-Based

Interventions

Research supports the effectiveness of the Intervention

Evidence-Based Interventions
WJ IV ACH: Instructional interventions
WJ IV OL: Accommodations and interventions
WJ IV COG: Accommodations and interventions
« Written in narrative style for reports

« Based on individual’s performance

« Generated when performance falls within limited or lower
range

60
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Evidence-Based Interventions
The Tests of Achievement (ACH) Measure:

* Reading

* Mathematics

«  Written Language

* Academic Knowledge

9/19/2022
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Evidence-Based Interventions
ACH Sample 1: John, Age 17-1

John needs interactive and intensive practice to master his
math facts. It is best to use distributed practice, presentm?
smaller, but frequent, practice sessions. Also, focus on a few
facts at a time, rather than on all the facts. Emphasize reverses
or turnarounds, such as 6 +4 and 4 + 6 or 3x2 and 2 x 3.
Teach the zero facts and rules. Computer programs and games
also are good ways to provide additional practice.

62

Evidence-Based Interventions
ACH Sample 2: John, Age 17-1

The 3-H strategy (Here, Hidden, Head) is a mnemonic designed to aid John’s
reading comprehension by teaching him how to ask and answer questions about
a text. The first H, Here, represents explicit questions and answers that are found
in the text. The second H, Hidden, represents questions and answers that are
implied by the text. The third H, Head, represents information that is not in the text
but that is in the student’s background knowledge. Model the strategy using a
think-aloud approach followed by guided practice for John. One application of this
strategy requires students to read the assigned text and then to work in pairs to
generate questions for each H for another pair of students to answer.

63
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Evidence-Based Interventions

The Tests of Cognitive Abilities (COG) Measure:

« Comprehension-Knowledge (Gc)

«  Fluid Reasoning (Gf)

Short-term Working Memory (Gwm)
Cognitive Processing Speed (Gs)
Auditory Processing (Ga)
Long-term Retrieval (GIr)

Visual Processing (Gv)

9/19/2022
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Evidence-Based Interventions
COG Sample 1: John, Age 17-0

When presenting new information, it .ma%vbe necessar?/ to
help John associate the key points with his prior knowledge
or personal experiences.

65

Evidence-Based Interventions
COG Sample 2: John, Age 17-0

Teach John to analyze number patterns that require multiplying by a
specific number to obtain the next number in the sequence. Begin with a
simple pattern that requires multiplying by 2. For example, write 2, 4, 8,

on the board and ask John to provide the next number. Help him
discover that the rule is multiply by 2. Tell him that any number can be
used as the multiplier in a pattern. Have John try one more pattern by
writing 1,3, 9, and asking him to tell you the next number. Help John
discover that the rule is multiply by 3. Provide additional practice in
analyzing number patterns requiring multiplication.

66
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Evidence-Based Interventions
The Tests of Oral Language (OL) Measure:

« Oral Expression

« Listening Comprehension

« Phonetic Coding and Phonological Awareness
« Speed of Lexical Access

67

Evidence-Based Interventions
OL Sample: Cira, Age 13-8

CLUSTER/Test w AE RPI SS (95% Band)
Oral Language 491 8-6 54/90 76 (71-81)

Reading lessons aloud to Cira, either individually or as part of a small group, is
a way to identify words she does not understand. Cira should listen to the oral
reading while reading along and ask a question if she does not understand a
word or concept. If asking a question presents too great a language load, Cira
can signal her lack of understanding by using an agreed-upon gesture or by
marking the word with a sticky note. Then pause and explain the meaning of
the word or concept, using examples, synonyms, or words with similar
derivations or structure. Pay particular attention to any false cognates, as
these words can lead to misunderstandings.

68
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X Insights

Formative Interventions

Designed to improve day-to-day teaching and meet the specific needs of the
student

23



Formative Interventions
Availability

Available for five tests in the WJ IV Tests of
AchievementForms A, B, and C:

* Letter-Word Identification
« Applied Problems

« Spelling

« Calculation

« Word Attack

If error types are tallied for Test 8: Oral Reading, a formative
intervention for each error type is available.

9/19/2022

70
= . . T
= ' Select items to enter
= item-|
= item-level data
-
o=
71
Formative Interventions
Item-Level Data (1, 0) Requirement
KN KB =3
72

24



Formative Interventions
Other Information

* Generates formative intervention when unexpected error
occurs

* Provides intervention for teaching specific skill or concept

* Based on sound teaching practices, but effectiveness is not
necessarily backed by research as in evidence-based
interventions

Unexpected Error: An incorrect response followed by one or more
correct responses.

9/19/2022
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Formative Interventions
Example 1

Test 1: Letter-Word Identification (teaching closed/open syllables)

John will benefit from learning about types of syllables. Review closed and
open syllables with John. Explain that a closed syllable ends in a consonant
and has a short vowel sound, whereas an open syllable ends in a vowel and
has a long vowel sound. Present different, two-syllable words, some with
closed syllables and some with open syllables. Write each word on the board
and ask John to read each word aloud and draw lines or slash marks (/)
between the syllables to divide it. Then ask John to underline the first syllable
and tell you whether it is closed (ends on a consonant and has a short vowel
sound) or open (ends on a long vowel sound).

74

Formative Interventions
Example 2

Test 2: Applied Problems (teaching simple multiplication word problems)

Explain that multiplication helps us solve problems easily when groups are
of equal size. lllustrate the principle using this example: Four children are
playing tennis. Each child has five tennis balls. How many tennis balls are
there altogether? Ask Missy to draw 4 children using stick figures and then
to draw 5 tennis balls by each child. Point out that there are 4 groups of
equal size in this problem, which can be represented by writing 4 x 5.
Present additional simple word problems requiring multiplication. Ask Missy
to write a multiplication sentence for each problem. Remind her that she
can draw pictures to help.

75
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Dyslexia Report

Offers a framework using various WJ IV clusters and tests to assist in:
The organization of assessment data
The determination of dyslexia

Dyslexia Report

Dyslexia Report Elements

The WJ IV Dyslexia Report provides an organizational framework for assessing the
characteristics of dyslexia. The reportincludes a dyslexia score profile and interpretive
overviews with comparisons. Examiners can include interventions and information from
the new Dyslexia Teacher and Parent Checklists, as well as other WIIIP checklists.

WIIIP Checklists
Examiners can use the following checklists with the WJ IV Dyslexia Report:

Dyslexia Evaluation Checklist: Parent Form
Dyslexia Evaluation Checklist: Teacher Form
Self-Report Checklist: Adolescent/Adult
Classroom Behavior Observations

Writing Evaluation Scale

77

WJ IV ASB- Assessment of Dyslexia
(201

Woo®

Johnson'tv

Assessment Service Bulletin Number &

Use of the Woodcock-Johnson® IV for the
Assessment of Dyslexia

78
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Identifying PRIMARY Reading and Spelling Difficulties

Phoneme-Grapheme Knowledge

« Word Attack, Spelling of Sounds

Basic Reading Skills

« Letter-Word Identification, Word Attack

Reading Rate

« Sentence Reading Fluency, Word Reading Fluency
Spelling

« Spelling, Spelling of Sounds
Oral Reading Fluency

« Oral Reading

9/19/2022
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WJ IV Dyslexia Profile of Scores

Scores in the Primary Reading and Writing Difficulties

WJ IV Dyslexia Prafile of Scores
TCowbe Toghibne|

erage | Areage | Auage
Tt S50-98 | SSE-T10 | S5510

e esiod | Bltery | Dale Gl PR | PRZ5-TS | PR>TS | AP | Commess

80

Reading comprehension
*WJ IV ACH Passage Comprehension
*WJ IV ACH Reading Recall

Written expression
*WJ IV ACH Writing Samples
*WJ IV ACH Writing Fluency

Vocabulary and Academic knowledge
*WJ IV ACH, COG, OL

81
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WJ IV Dyslexia Profile of Scores

Scores in the Secondary Reading and Writing Difficulties

WJ IV Dyslexia Profile of Scores
Tofiinn
Merage | Amerapt
5 <40 | S5 90-110
o Tesied PRA-2Y | PRETS Conmenis
H
£
EH
i=
s
i
i
i
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Cognitive Characteristics of
Dyslexia

Non-reading related areas spared

Average to above average overall cognitive functioning
Oral language and math skills may be intact

83

Relevant Cognitive Abilities

W IV Dysinais Profit of Scon
TiBiie i

L | mm S

Cray

s Tosna | wat

[ ———
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Goals of the Dyslexia Profile Report

Does not “diagnose” Dyslexia

£l

Aligns with the 6" ASB’s framework of WJ I
Assessment

Makes conceptu: ion easier and more targeted

9/19/2022
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Dyslexia Report Components

Dyslexia ort

Dyslexia Evaluation Checklist: Parent Form

Dyslexia Evaluation Checklist: Teacher Form

Additional Considerations in Dyslexia Assessment (Document)

86

Required & Optional Tests/Clusters

Required and Optional Tests and Clusters

To generate the WJ IV Dyslexia Report, examiners must enter the test scores necessary to generate at least one of the
following test clusters:

* GRGc Composite (WJ IV COG)
+ Academic Knowledge Cluster (WJ IV ACH)
+ Broad Oral Language Cluster (WJ IV OL)

“Examiners can choose to use all three clusters but at least one is required to generate the Dyslexia Report.

Examiners are also required to enter test scores for the following test and clusters allincluded within the Achievement
Form.

Spelling Test (WJ IV ACH)
Basic Reading Skills Cluster (WJ IV ACH)
Phoneme-Grapheme Knowledge (WJ IV ACH)
Reading Fluency Cluster (WJ IV ACH)

“The Reading Fluency Cluster is required for all examinees ages 7 and older or grade 2 and above.
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« Letter Word Identification

« Word Attack

+ Oral Reading

« Sentence Reading Fluency
« Spelling of Sounds

« Spelling

« Picture Vocabulary
+ Oral Comprehension
+ Understanding Directions

+ Oral Vocabulary

* Number Series

* General Information
« Concept Formation

88
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Dyslexia Report

To generate a Dyslexia Report you can navigate to the Create Reports page from the Reports tab
on the Dashboard. You will see Dyslexia Report under Report Type Options in the WJIV product
if you are entitled to WIIIP.

Crente Report

NEW! Dyslexia Report
selection

90

*If the selected examinee does not have the required tests and

clusters administered they will received the following error
message.

Greate Repor
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The hyperlink in the error message will guide you to the following page:

Testa and Clustars

https://s3 om/onlinehelp.riversideir Help/testbed/
OSR/index.htm#t=Test_Records%2FDyslexia_Report_Required Tests_a
nd_Clusters.htm

9/19/2022
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Dyslexia Evaluation Checklists Teacher &
Parent Form

If a user is entitied to WIIIP they will find 2 Dyslexia checklists available to them in the
Add Test Record drop-down

= W]
Dyslexia Evaluation
T Checklist: Parent
| Form
| Dyslexia Evaluation

PR— - Checklist: Teacher
- Form
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Dyslexia Evaluation Checklist: Parent
Form

93
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https://s3.amazonaws.com/onlinehelp.riversideinsights.com/Help/testbed/OSR/index.htm#t=Test_Records%2FDyslexia_Report_Required_Tests_and_Clusters.htm

Dyslexia Evaluation Checklist: Teacher Form

9/19/2022
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Riverside Score Resources-Additional Considerations
in Dyslexia Assessment

wan

Additional Considerations in Dyslexia Assessment

kY Woadcock
ison v Iohnson'rv
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Dyslexia Report Help and Resources

He— Create Dyslexia Report Quick
= Reference Guide

oo mewma Additional Considerations in
" Dyslexia Assessment

Dyslexia Evaluation
—  Checklist: Parent Form PDF

Dyslexia Evaluation
Checklist: Teacher Form PDF
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At the Beginning of Every Dyslexia Report

Purpose of Report and Dyslexia Definitions

PURPOSE OF REPORT

9/19/2022
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Checklist Information Embedded in Report:

Dyslexia Evaluation Checklist
Parent and Teacher Forms

Paran Grockast

- Family History
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Primary Areas: Reading and Spelling

Dyslexia Score Profiles

s ases. | Score Profiles

available in the

following areas.

- Primary Areas
of Reading and
Speling

- Secondary
Reading and
Writing Skills:

- Abiity
Measures

- Cognitive and

Linguistic

Abilties

99
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Interpretation

Interpratation
svailatie in e
toliowng arsaz

Writng Dificulties
Secandary
Reading and
Writing Dificulties

Aviittes

9/19/2022
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Variations: Procedures that analyze variability in an individual’s
performance within the cognitive, oral language or achievement
domains to identify a pattern of strengths and weaknesses.

« Uses the average of the other subtests in the “core” to get the predicted score
« Cognitive: Tests 1-7

* Achievement: Tests 1-6

« Oral Language: Tests 1-4

+ SCORES and INTERPRETATION CHAPTER

Comparisons: Procedures that analyze if a student’s performance is
discrepant from a predictor.
« Standard Deviation

101

GIA/Achievement; Gf-Gc/Other Ability;
Scholastic Aptitude/Achievement
*Requires the WJ Cognitive

Oral Language/Achievement
*Requires WJ Oral Language

Academic Knowledge/Achievement
*Requires WJ Achievement

*Each considered a predictor in this method

102
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Recommendations and Interventions:

INSTRUCTIONAL RECOMMENDATIONS AND INTERVENTIONS

Antoio may gain the mostfom reading nsiruction presented wihin e MR o e kndergaren range. n
addition, Antonio may benefit from a program of: reading id be
explicit (skils should be taught directly), intensive (@ number o shoukd
be provided), deiivered in small groups of 2-7 students when ossile, and smm ‘employ scaffold leaming
principles with emofional support.

Phoneme matching activities may help Antonio identify initial phonemes in a word. For example, provide picture
cards that begin with one of three different consonant sounds. Provide a worksheet divided into three columns with
one consonant written at the top of each column. Ask Antonio 1o say the name of the picture for éach card and
place it in the appropriate column. Eventually, more consonants can be introduced, and Antonio can sort the
picture cards into groups with the same beginning sound without using a worksheet.

Antonio may benefit from an assisted-reading intervention. In assisted reading. Antonio reads. aloud while an
accomplished reader follows along silently. If Antonio makes an efror, the helping reader corrects his error. Antonio
should then repeat the word and continue reading.

9/19/2022
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Detailed Interpretation of Clusters and
Tests:

Appendix A Detaed Inferpretaton of Chisters and Tests

T3 appenci provites ormation SBoU! S8 Bty WSS, INCLASNG B GESETDRCN of APRCIAr'S BEVEKPMENtE!
level, anda ercy

evel
Wl IV Tosis of Cognitve Abites

The G46¢ Composte s 8 combined massure of Antonk's lexical (word) inowiedge. general sl Knowledge;
oective. wd Ao hatecnay oo

.

comparaeis 1 Incaa of e 75 Hac nge
(percentie rank. of 4 , - aites.
1o average (RPY of 8990

Cognitive Cusiers

Snon-Teem Workeg Mamory Astonrs 0, hok, a7 manpe
AROUGH Ao’ 3707 P Workong mErery SERCRIT 1ECIE 5 W T O 34eage rANge

his performance vared on bwo iflerert types of tasks requiring working memcry. Atoric's performance i

VST 0 wOrKg MY CAPRCRY 1KY H8 DETKATINGE 8 very MTED 0 VMDA Warking MY tBskS
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Summary
Key Points

* Professional retains control over and responsibility for

the report and interventions

* WIIIP facilitates the process

—Generates interventions based on examinee’s age and areas of
concern (academic, language, and cognitive)

—Generates narrative report and scores so examiner can focus on
interpretation

—Generates framework from which a Dyslexia assessment can be
conducted
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Summary
Key Points

* Relevant
—Links WJ IV evaluations to instruction
—Provides evidence-based and formative interventions
—Focuses on the educational needs of the individual

* Convenient

areas in one place
—Matches interventions to individual based on needs
—Generates comprehensive report and all scores
—Includes checklists if completed

9/19/2022

—Provides interventions for all WJ IV academic, language, and cognitive

106
Summary
* Convenient web-based entry
¢ Large number of interventions and accommodations
* Streamlined Comprehensive Report
—Test AppendixA provides optional, more detailed interpretation
107

W .
P S Contact Information

Tammy L. Stephens, Ph.D.
Tammy.Stephens@Riversidelnsights.com
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